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The focus of this project was to compile and design
research based letter identification activities.

Emphasis

was placed on the highly confusable letters "b-d", "p-q", and
"n-u".

The activities were for use in the first grade

curriculum.
activity.

Learning objectives were stated for each
The activities, utilizing a variety of materials,

were chosen and designed for hands-on application.

Needed

materials were listed, directions and patterns for
construction were included, directions for use were provided,
and classroom management was suggested.
activities was divided into three parts:

Use of the
whole group

introduction, guided practice, and small group activities.
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CHAPTER I
Background of the Project
There are many expectations placed on today's children.
One of the greatest is beginning to read and write during the
first grade year.

In order to facilitate the reading and

writing process children need to master the letter names.
Laurita (1988) states that children who learn how to receive
and express language through print must have a thorough
command of all 26 letters of the alphabet.
Teachers need to facilitate the acquisition of letter
name knowledge with activities which are supported by strong
theoretical bases.

Highly confusable letters pose an even

greater problem to some students thus strengthening the
demand for quality instruction and practice (Timko, 1983).

Statement of the Problem
Letter name knowledge is an important prerequisite for
beginning reading (Durrell, 1956).

Not all children entering

the first grade have a thorough command of all 26 letters of
the alphabet.

It is common for some beginning readers to

confuse visually similar letters, e.g., "b" and "d".
Beginning reading difficulty can be evident if the visual
confusion persists.
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Teachers are responsible for many varied activities
during a typical day.

It is difficult to spend individual

time with each student every day.

Therefore, teachers may

not be able to address letter identification and reversal
problems in a consistent enough manner.

There is a need for

more introductory and practice activities facilitating
pupil's development of letter identification.

Purpose of the Project
The purpose of this project was to compile and design
l'etter identification activities for first grade pupils.
Emphasis was placed on the highly confusable letters "b-d",
"p-q", and "n-u".
A literature review has shown the importance of
letter-name knowledge to beginning reading (Ekwall, 1988).
Some letters have been identified as highly confusable to
pupils.

According to Sawyer, Pickering, and Flann (1990),

children should have the opportunity to formulate their own
strategies during group practice sessions with immediate
feedback concerning the correctness of their choice.

The

activities in this project were put together to provide
practice on discriminating and naming letters.

Significance of the Project
This project was significant because it provided a
number of related research based activities for the
development of letter identification knowledge.
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Specifically, activities were selected or designed to be used
with the instruction of highly confusable letters as
identified by a review of the literature.

Activities were

compiled and developed so a teacher was able to integrate
them into a regular first grade curriculum.

Limitations of the Project
From a literature review, specific methods were
identified which were found to be effective in teaching
letter identification to pupils of normal ability.

The

activities included in this project were meant for
self-selection by the students with the assumption that
children would choose an appropriate activity for their
level.

This may not be true which would limit the

effectiveness of the activities.

There was no research done

to test the validity or reliability of the activities
included.

Definition of Terms
Lateral dominance.

"Consistant preferance for use of

the muscles and limbs on one side of the body"
Thomas

&

(Page &

Marshall, 1977, p. 201).

Letter identification.

The ability to visually

discriminate and identify the letter names.
Print awareness.

(Timko, 1983).

The ability to recognize that print is

a meaningful unit to be identified as a representation of the
spoken language

(Kontos, 1986).

CHAPTER II
Review of the Literature

Introduction
Long before entering school, many children are acquiring
necessary prerequisites for reading.

Their every day

encounters provide the building blocks necess~ry for future
growth (Kontos, 1986).
to read and write.

Most children are eager to learn how

Researchers cannot tell us exactly how

each individual perceives print, but they have gathered
information relating the importance of letter knowledge to
the beginning reading process (Chisholm and Knafle, 1978).
Research has also yielded methods and activities to enhance
the teaching of letter identification.

Parents, teachers,

and teacher's aids need to be aware of these methods and
activities in order to help facilitate children's literacy.
This review will address issues surrounding the practice
of teaching letter names as a prerequisite to beginning
reading instruction.

Information concerning the importance

of letter name knowledge and how print awareness is acquired
will be included to provide a basis for instructional methods
and activities to be used in the classroom.
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Importance of Letter Name Knowledge
Teaching letter names during early reading instruction
has been a common educational practice.

Durrell (1956)

contended letters and words were visually similar to the
child which made it necessary to teach the letter forms for
success in first grade reading.

Durrell stated, "Some

children come to first grade with considerable experience
with letters and words.

They know the names of both capital

and lower-case letters, can write all of them without copy,
and may be able to read primers and write several words" (pp.
53-54).

It was concluded that visual and auditory

discrimination were vital to beginning reading success.
In the book Linguistics and Reading, Fries (1963) stated
that children must have the ability to instantly and
automatically distinguish the graphic shapes of letters for
successful reading.

Barrett (1965) analyzed selected studies

emphasizing the relationship of visual discrimination and
first grade reading.

Visual discrimination and knowledge of

letters were found to be more significant to beginning
reading ability than letter matching or letter matching from
memory.

Further statements suggested additional study was

needed.

According to Chall (1967), knowing the names of the

letters before learning to read, helped children with
beginning reading.
Samuels (1971) disputed the validity of many prior
letter identification studies suggesting that educators had
mistakenly attributed causational findings to correlational
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findings.

He conducted an experiment, under experimental

laboratory conditions, to find what part of letter name
training facilitated reading.

The experiment consisted of

100 randomly assigned first graders.

There were two control

groups and two experimental groups.

One experimental group

was trained to visually distinguish one letter from another
and the other experimental group was given the same letters,
but were trained to name the letters.
learned the names of dogs.

The two control groups

The subjects were asked to

recognize four words using the look-say method.

The groups

were compared according to the speed of learning the new
task.

The study was repeated the next year using new

subjects.

There were no significant differences between

groups found in completing the transfer task.

Samuels

concluded that letter-name knowledge was of no benefit to
beginning reading.

The type of print used in the experiment

was not described.
A study by Chisholm ad Knafle (1978) was conducted using
60 first grade pupils (30 males and 30 females) from two
Connecticut schools.

It partially replicated Samuel's work,

but different graphemes were used.

Unfamiliar graphemes were

used to represent certain letters of the alphabet.

The

experimental groups were able to identify the grapheme
combinations significantly better than the control group.
The study showed evidence that the type of graphemes used may
have altered the results.

Artificial letters might have
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contaminated prior studies because children may have made
associations between the fabricated print and standard
orthography.

The results of the study showed that

letter-name knowledge seemed appropriate for beginning
readers.

Acquisition of Print Awareness
Smythe, Stennett, Hardy, and Wilson (1970-71) suggested
a different process was used while children were learning
upper-case as opposed to lower-case letters.

A relationship

was found between learning upper-case letters with the
sequence of the alphabet and the frequency they were seen in
print.

Kontos (1986) stated that letter identification was

not concerned with the alphabetical sequence.

Because a

child could recite the ABC's did not indicate letter name
knowledge.
The letters of the alphabet could be considered abstract
forms, therefore difficult for some children to acquire.
the book Learning to Read:

The Great Debate, Chall (1967)

states:
The alphabet is a code, an abstraction, perhaps the
first that the child learns (and one that is
valued because adults value it).

Pointing to and

naming a letter, or writing a letter, at an early
age is quite different from pointing to or drawing
a picture of a cat, a truck, or a tree.

The child

who can identify or reproduce a letter engages in

In
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symbolic representation, to borrow a phrase from
Jerome Bruner, while the child who is working with
a picture of an actual object engages in iconic
representation.

When the child engages in symbolic

representation, he is already practicing a higher
form of intellectual behavior.

Perhaps early

mastery of this first step contributes to building
the abstract attitude so necessary in our highly
scientific and automated world.

(p. 159)

Children exposed to print in meaningful contexts seemed
aware of its use.

Hiebert (1981) described a study conducted

to examine patterns and interrelationships in the development
of print awareness.

Preschool children, ages three, four,

and five, were tested for letter naming, visual
discrimination, auditory discrimination, knowledge about
processes of using print, and knowledge about purposes of
print.

The visual and auditory discrimination tests from the

Pre Reading Skills Tests of Venezky, Pilleman, Kamm, &
Leslie, 1975 (cited in Hiebert, 1981) were pilot tested for
face validity, or appropriateness for the subjects and the
concepts being measured.

Some tests were shortened during

pilot testing because they were too long for the subjects.
Next, tasks were constructed and pilot tested to measure the
subject's understanding of print use and further tasks were
created to measure the subject's knowledge of print in the
environment.

The tasks were then presented in the same order
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to all the children.

The results of the study were scored

and compared to determine the knowledge preschoolers had
about print.

Few subjects mastered all levels, but all knew

something about print.

The concepts and skills did not seem

to be acquired in any particular sequence.

The study

revealed letter naming as only one aspect of print awareness
and concluded that this awareness had to be built upon the
child's prior knowledge in an integrated fashion along with
other concepts and skills.
Other studies have provided information concerning the
learning of print.
for young children.

Lavine (1977) focused on self teaching
Findings indicated that children do

learn on their own and should be exposed to graphic
materials.

The study paralleled the acquisition of print to

the acquisition of language.

Brugelmann (1986) stated that

children, through their own personal experiences with the
world, developed a concept of print before they entered the
school setting.
According to Rayner

&

Pollastek (1989) children just

beginning the reading process are not aware of the individual
words in print.

Children now live in a world of print and

flashing words.

For many, their typical day consists of

"Sesame Street" and "The Electric Company" or a variety of
cartoons.

Words shown on the television screen become a

basis of reading for many children.

While driving children,

recognize symbols and signs as common features of their
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environment.

As stated by Treisman (1986), HThe seemingly

effortless ability to perceive meaningful whole in the visual
world depends on a complex process.

The features

automatically extracted from a scene are assembled into
objectstt

(p.

ll4B).

Worden and Boettcher (1990) stated that learning the
alphabet had long been an expected objective of children in
America.

Children were familiarized with the alphabet by

television shows, toys, computer programs, books, parents,
and teachers.

The young child's environment was a source of

alphabet knowledge, including letter names from memory,
random letter naming, ability to print letters, letter
sounds, and initial letter sound of words.

Ninety-four boys

and 94 girls were recruited from local preschools and
elementary schools.

The children's ages ranged from three

years to seven years and there were an equal number of boys
and girls.

The subjects were tested individually.

Alphabet

tasks administered were recitation, letter naming, printing,
sound task, and word task.

Using the Spearman Rank Order

Correlations for Performance on Individual Letters,
researchers reported a moderate to strong correlation between
the children's ability to name and print letters.

There was

a weaker correlation level between naming the letters and
sound-word association.

It was concluded that children

acquire alphabet knowledge in a gradual manner through a
letter by letter basis.

It was also found that children

performed better using upper case as opposed to
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lower case letters.

The subjects were recruited rather than

randomly selected which tended to weaken the procedure used.
Findings indicated that letter knowledge was a learned
behavior which was affected by children's experiences.

It

was outside the scope of the study to determine later reading
success as a result of letter name knowledge.

Methods of Facilitating Letter Identification
Highly confusable letters were found to create
identification problems for some children.

The distinctive

features of some letters were identified to be very similar.
Popp (1964) conducted a study to determine which pairs of
alphabet letters were most often confused by beginning
readers.

The results showed that confusion of the letters

"p-q", "b-d", "b-q", "d-p", "b-p", and "n-u" was evident.
Children had a difficult time identifying letters because of
reversals and rotations.

Hyman and Cohen (1973) hypothesized

that vertical form of the confused letters distracted
children causing poor recognition.

From

their findings they reported that reversal errors were
reduced when the vertical aspects of the letters were
reduced.
Jackson (1972) studied a sample of 21 preschool European
children and 22 indigenous New Guinea native children ages
from 7 to 13.

His test was designed to discover how they

perceived letter forms.

He found that "b" and "d" were
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perceived to be the same because they both contained the same
elements.

The forms were merely facing opposite directions.

As an example, he explained how two identical pigs facing
opposite directions were thought to be the same.

Jackson

concluded that one must carefully establish firm letter
identity before introducing another like form.

He also

stressed that the confusion was a natural occurrence and not
the result of a genetic defect in most cases.

His findings

further indicated that the technique of superimpostion, the
confused letter forms placed on top of one other, would help
the perception of the differences of letters.
Samuels (1973) conducted a study to show how visual
discrimination training, focusing on the distinctive features
of letters, would facilitate a stimulus-response hook-up.
Specifically, learning letter names could be considered a
paired-association learning task.

The purpose of the study

was to show how visual discrimination training, focusing on
the distinctive features, would facilitate a
stimulus-response hook-up.

Samuels felt others have failed

transferring this knowledge to reading because they lacked
the understanding of what should be taught during perceptual
learning.

Samuels suggested focusing more attention on

dimensional differences of letters during visual training.
Cohn (1974) studied letter recognition difficulties of
322 primary students.

The children named all the lower case

letters which were presented in a scrambled order (he then
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made a frequency chart which showed the rank order of the
letters identified).

Cohn felt reversal errors were due to

failure to differentiate the distinctive features, or small
characteristics of letters which resemble each other.

The

results of the study suggested that the focus be on the
distinctive features of carefully selected letters and allow
children time to mature before labeling them with disability
titles.
Problems associated with distinction of highly
confusable print have been defined.

Teaching methods have

been developed as a result of continued studies.

Some have

offered specific help for those having problems with certain
aspects of visual discrimination.

Errorless discrimination

training by Egeland (1973) described a technique which used a
salient cue to supplement the distinctive feature of the
letters of the alphabet.

Matching the letter to a sample was

recommended in order to alleviate negative feedback for
incorrect responses.

It was suggested that correct letter

discrimination would be facilitated because of the sample
present.
Timko (1983) studied simultaneous versus successive
methods to determine which would show more success in
learning highly confusable letter forms.

Stimuli to be

matched were presented at the same time in the simultaneous
method.

Successive discrimination involved a small delay

between the exposure of the letters to be matched.

Also, the
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sample card was covered when the response card was shown.
The simultaneous method gave more immediate results,
therefore Timko recommended it for motivational purposes in
beginning reading.
A study by Yurek (1985) suggested another approach to
identification of highly confusable letter forms.
author, using a case study method,

The

investigated the

difference of lateral dominance for tactile practice in
remediating reading.

Five male subjects were chosen

according to the following criteria:

1) Average IQ range,

according to the Wechsler Intelligence Scale for
Children-Revised, 2) One year below grade level for the
middle grades, 3) Math achievement at least one grade above
reading achievement, and 4) Supplementary instruction using
visual and/or auditory approach.

The subjects practiced

words using dominant and non-dominant hands to trace and
retrace the letters.
letters.

Different hands were used for different

Results indicated more words were learned using the

non-dominant hand.
Children's prereading experiences need to be varied in
order to develop a strong knowledge base.

Jensen (1985)

explained how print awareness was enhanced during at home
reading activities.

Kontos (1986)

indicated children have

the ability to recognize print frequently seen in their
normal environment.

Studies by Hiebert (1981) showed that

print awareness was acquired in an integrated manner rather
than isolated sequences.
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Currently, research is being done to find out when
certain stages of development emerge in normal children.
More research is being extended across cultural lines to
include other languages.

Such a study is investigating what

young children know about how language is written (Clay,
1989).

The studies include educators in the United States,

Brazil, German, Denmark, and Israel.

The visual attention

process of children is considered vital to reading.

The

findings support the hypothesis that children need to attend
to the distinctive features of print and be capable of the
rules of order and sequence.

Some children without diagnosed

difficulties have obvious problems learning the abstract
concepts of print, especially identification of visually
similar letters.

There is a need for a letter identification

program design utilizing a variety of techniques, rather than
teaching a single strategy.

CHAPTER III
Design of the Project

Introduction
Introductory and practice letter identification
activities were compiled and developed for use in a first
grade curriculum.

These activities were constructed for use

during guided, independent, and group practice sessions.

The

description of a letter introductory phase was also included.
Learning objectives were stated for each activity.

The

rationale for development, description of the activities,
construction of the activities, implementation of the
activities, and classroom management procedures were included
in this chapter.

Development of the Activities
The procedure for planning this project began with a
literature review.

Activities were selected or developed

from findings in the literature review and were included
because they utilized a variety of materials and required
hands on application by students.

The intent was to provide

activities for continued practice with the ability to provide
immediate feedback.
The sequence in which the letters were presented closely
followed the format of the book Spelling Through Phonics
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(McCracken and McCracken, 1988) taught in conjunction with
this program.

Upper and lower case letters were introduced

at the same time.

To lessen confusion, the highly confusable

letters "b-d", "p-q'', and "n-u", were dispersed throughout
the introductory phase in the following manner:

seven

letters were between the introduction of "b" and "d",
thirteen letters between "p" and "q", and seven letters
between "n" and "u".

Description of the Activities
The activities included stated objectives.

Needed

materials were listed and directions for constructing the
activities were included when applicable.

Illustrations

were drawn for those activities needing further
clarification.

Directions for pupil use and patterns for

duplication were included.

Classroom Management
Introduction of the letters and activities is
accomplished during whole group instruction.

There is

individual guided practice included in the introductory
stage.

Individual practice and small group practice are also

incorporated into the project.
The activities and directions, kept in one gallon
plastic bags with lock tops, will be placed in containers
(e.g., boxes, baskets, or plastic tubs) together with
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necessary materials for that activity.

The containers will

be placed where they are easily accessible to the children.
Upon completion of the individual practice time, the pupils
select an activity to practice.

The teacher is free to aid

any child needing extra guidance and is also able to observe
how the children are utilizing the activities.

CHAPTER IV
The Project

Description of the Project
This project was developed for teachers of first grade
students to provide a means to introduce and practice the
letters of the alphabet.

Individual practice activities,

directed by the teacher, parent, or aid, were developed for
the highly confusable letters "b-d", "p-q", and "n-u".
were three components to this project including:

There

1) the

introduction of the letters during a whole group activity and
guided practice; 2) practice activities for the highly
confusable letters during guided practice sessions; and 3)
small group practice activities.

Objectives were included

for all of the activities, needed materials were listed,
procedures for construction were stated, directions for use
included, and extended activities were suggested.
The format includes the following steps:

1)

introduction of letters with small group activities during
while group instruction, 2)

guided practice sessions to

provide additional help for students, and 3) small group
activities for students to practice letter identification.
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LETTER IDENTIFICATION ACTIVITIES
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1

GROUP INSTRUCTION AND GUIDED PRACTICE

2

Introduction of Letters
OBJECTIVE: The students will discover and determine the
distinguishing features of the letters of the alphabet.
MATERIALS NEEDED:

Individual chalk boards
Chalk
Erasers
Unlined newsprint 8 1/2" x 11"
Pencils
Crayons

PROCEDURE: Over a seven week period, the upper and lower
case letters of the alphabet will be introduced in the
following order:
Mm Ss Ff Bb Tt Cc Aa Ri Ll Pp Oo Dd Gg Nn
Ww Ii Hh Jj Kk Vv Ee Uu Yy Qq Zz Xx.
Each letter will be
introduced to the entire class by the teacher using the same
format presented here. Attention will be paid to the highly
confusable letters "b-d", "p-q", and "n-u'' by allowing
children ample discovery time to distinguish the features of
those letters.
An outline of the format is included (see
page 4).
DIRECTIONS: The teacher, using the classroom chalkboard,
will write a large form (approximately 3' tall) of the
letters to be introduced.
The children, seated in a circle
with the individual chalkboards, chalk, and erasers on the
floor in front of them, will be asked to stand. Clasping
both hands and imagining to write in the air, the children
will duplicate the form of the letters seen on the
chalkboard. The teacher will ask "Where do we begin the
letter?" or "Where do our hands begin for this letter?"
It
is a time for discovery and language should be encouraged.
After several attempts have been made, the children will sit
down and discuss what they noticed about the letters. Before
using the individual chalkboards, the teacher reminds the
children where the letters begin, e.g., top, bottom, middle.
The children will then use the individual chalkboards to
practice what they discovered.
The children should write the
letter, using the same form as the teacher's example, say the
letter name, and trace the letter with their finger.
The
teacher determines when the students are ready to put away
their supplies and proceed with writing a page for the class
alphabet book.
(Seep. 3 Class Alphabet Books).
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Class Al p habet Books
OBJECTIVE:
The student will write and illustrate on paper, a
letter of the alphabet assigned by the teacher.
MATERIALS NEEDED:

Published alphabet books
Unlined newsprint 8 1/2" x 11"
Pencils
Crayons

PROCEDURE:
Once the guided practice using the individual
chalkboards is completed, the children will make a page for
the class alphabet book,
In advance, the teacher will need
to obtain published alphabet books to share with the class so
the children understand the genre.
DIRECTIONS:
Using the unlined newsprint and pencils, the
children will write approximately in the center of the paper,
the letters of the alphabet that have been practiced that
day.
The children will then continue to write on the same
paper more letters, words, or illustrations related to the
focused letters using pencils or crayons.
If the focus
letters are "Mm" the child may choose to fill the paper with
more "m"s, choose to write words like mouse, Mike, ham, or
draw illustrations of related items, e.g., a picture of a
mouse, a boy named Mike, or a drawing of a ham. When the
alphabet page is complete the child may share it with a
friend, state the name of the letter, turn it in to the
teacher, and choose a letter name activity from the activity
containers to practice.
Once all the letter pages are complete, the teacher will add
a cover, bind or staple the pages together and place the book
in a reading area for the children to enjoy.
The teacher may
choose to share the books with the class as a whole group
activity.
The teacher may ask the children to design the
covers for the books.
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Daily Format Outline
DAY 1
PREPARATION:
Have alphabet books selected and in the
classroom for teacher and student use. Write each letter of
the alphabet, both upper and lower case, on construction
paper 12" x 18" and fold in half for class alphabet book
covers.
PROGRAM INTRODUCTION:
Read alphabet books to the class and
discuss how they are alike and different.
Give each person a
piece of construction paper with a different letter of the
alphabet printed on it. The children are to illustrate a
cover and turn it in to the teacher.
GROUP INTRODUCTION AND GUIDED PRACTICE:
Letters "M-m"
presented and practiced on individual chalkboards.
INDIVIDUAL PRACTICE:
SMALL GROUP PRACTICE:
day.

"M-m" page for the class alphabet book.
No small group practice this first

DAYS 2-4
PREPARATION:

Organize the following containers:
Containers 1-3, Alphabet Books
Containers 4-7, clay

GROUP INSTRUCTION AND GUIDED PRACTICE:
One letter set per
day in the following order:
"S-s", "F-f", "B-b".
INDIVIDUAL PRACTICE:
class alphabet book.

Letters written each day to form a

SMALL GROUP PRACTICE:
Allow for free choice of the
containers with no assigned focus for this first week.
DAY 5
REVIEW THE LETTERS PRESENTED:
1. Share the class alphabet books by the teacher
reading orally to the entire class.
2.
Practice the focus letters on the individual
chalkboards.
3.
Fold 12" x 18" construction paper to make for
sections and write the focus letters, pronounce to a friend,
and take home.
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DAYS 6-9
PREPARATION:

Container
Container
Container
Container
Container
Container

1

Alphabet Books
Alphabet Books
3
Letter Boards
4
Letter Hunt
5
Clay Letters
6-7 Clay
2

GROUP INTRODUCTION AND GUIDED PRACTICE: One letter set per
day of the following letters: "T-t", "C-c", "A-a", and "R-r".
Introduce and model the use of containers 5-7, one per day.
INDIVIDUAL PRACTICE:
class alphabet book.

Letters written each day to make a

SMALL GROUP PRACTICE: Students choose an activity container
when their alphabet page is completed.
The previous contents
in the containers are still free play until the new
activities have been modeled.
The teacher will be phasing
into the use of the containers.
DAY 10
REVIEW THE LETTERS PRESENTED:
1.
Share the class alphabet books by the teacher orally
reading to the entire class.
2.
Practice any presented letters on the individual
chalkboards.
3.
Fold 12" x 18" construction paper to make 4 sections
and write the current week ' s focus letters, read to a friend,
and take home.

DAYS 11-14
PREPARATION:

Organize the following containers:
Container 1 Alphabet Books
Container 2 Letter Boards
Container 3 Letter Hunt
Container 4 Expanded Letter Hunt
Container 5 Clay Letters
Container 6 Clothespin Match
Container 7 Drop and Match

GROUP INTRODUCTION AND GUIDED PRACTICE:
One letter set per
day in the following order:
"L-1", "P-p'', "O-o", and "D-d".
Introduce and model the use of the containers.
INDIVIDUAL PRACTICE:
class alphabet book.

Letters written each day to form a

SMALL GROUP PRACTICE:
Students choose an activity container
once their alphabet page is completed.
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DAY 15
Follow the same procedure as the previous review days.
The
teacher will choose the most important letters to be
reviewed, placing focus on the highly confusable letters.
DAYS 16-32
The teacher will follow the same procedure as outlined above
and will replace the old individual practice activities with
new ones as they are needed.
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PRACTICE ACTIVITIES FOR THE CONTAINERS
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Alphabet Dominoes
OBJECTIVE:
The pupils will match the letters which are the
same by placing them next to each other in a line formation.
MATERIALS NEEDED:

Tag Board or laminated construction paper
Permanent marker
Ruler
Apple pattern (seep. 9)
Die

PROCEDURE:
Using the apple pattern on tag board or
construction paper, trace and cut out 40 apples.
Next, using
a permanent marker, draw a line dividing the apple in half
vertically.
For the first apple, print a different letter on
each half of the dividing line.
For the second apple, which
will be placed adjacent to the first apple, repeat writing
the letters so that the right side letter of the first apple
will match the left side letter of the second apple.
(e.g.,
Place two apple cards on a flat surface, then write the same
letter on each of the middle halves using a permanent marker.
Continue the pattern by writing the subsequent apples in the
same manner. )
( See Figure 1. )
Figure l

DIRECTIONS:
(2-4 players)
Each player takes a turn rolling
the die.
The person rolling the highest number will mix up
the apple cards and give the same number of cards to each
player.
The children will lay the cards in front of them so
they are easily seen.
The person dealing will lay down the
first apple card of his/her choice, letter side up.
One at a
time, rotating in a clockwise direction, the children will
try to match a letter they have with a letter on either side
of the played apple cards.
The apple stems must be going the
same direction.
Play continues until all the cards are used.
EXTENSION:
For a more difficult matching activity, write the
upper and lower case letters.
( See Figure 2) .
Figure 2

9

APPLE PATTERN FOR ALPHABET DOMINOES
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Letter Hunt
OBJECTIVE: The student, matching to sample using a newspaper
article, will locate and circle the assigned letters of the
alphabet.
MATERIALS NEEDED:

Newspaper articles
Pencils

PROCEDURE:
Cut out of the newspaper, articles to place in an
activity container.
Supply pencils in the container.
DIRECTIONS: The student is to circle the assigned letters in
the newspaper article.
The student, stating the letter
names, will share the article with a friend.
The article
will then be submitted to the teacher.
Expanded Letter Hunt
OBJECTIVE:
The student will find, from print located in the
classroom, and write word on a sheet of paper and circle the
focus letters of the day.
MATERIALS NEEDED:

Blank sheets of paper
Pencils

PROCEDURE:
Have signs, word banks, posters, labels, charts,
books, or any variety of print written and displayed in the
classroom.
Provide blank paper and pencils for the students.
DIRECTIONS:
The student will copy words from the print
located in the classroom.
Next, the student will circle the
focus letters of the day in the words written.
The student
will share their list by pronouncing the words and letters to
a friend before turning it in to the teacher.
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Letter Boards
OBJECTIVE: The student will practice writing the letter
forms and stating the letter names by copying the stimulus
letters and pronouncing the letter names to a friend.
MATERIALS NEEDED:

Black line masters (see pp. 12-24)
Markers for coloring
Tagboard 5 1/2" x 8 1/2"
Glue stick
Laminating film
Markers for pupils writing on the boards
Tissues

PROCEDURE: Make copies from the black line masters, color as
desired, cut out on solid line, mount on tagboard and
laminate. The teacher will place the letter boards in the
containers as the letters have been introduced.
DIRECTIONS:
(2-4 students) The students, using the markers,
will copy the stimulus letters on the board. The student
will then share the board with a friend and pronounce the
letters written. The student will then clean the board with
a tissue and choose another letter board.
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Clothes Pin Matching
OBJECTIVE:
form.

The student will match the letter to its like

MATERIALS NEEDED:

Tagboard circle 12" diameter
Wooden snapping clothes pins
Permanent marker

PROCEDURE:
Using the permanent marker divide the circle into
eight equal triangular sections. Write a letter of the
alphabet in each section.
Print the corresponding letter on
each clothes pin.
DIRECTIONS:
(1 student and teacher, parent or aid) The
student will match the letter on the clothes pin to its like
form on the tagboard circle. The student will clip the
correct clothes pin to the corresponding triangle on the
circle until all the letters have been matched.
(See Figure
3) •

EXTENSION: The upper case letters could be written on the
triangle shapes and the lower case letters written on the
clothes pins. The teacher may choose to write only the
highly confusable letters on the circle and clothes pins.
Figure 3

t
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Dog Gone "d"
OBJECTIVE: The student will distinguish the letters "b" and
"d" by placing a plastic overlay on top of the correct
letter.
MATERIALS NEEDED:

One file folder for each game square
Twelve l" diameter circles cut from clear
plastic vinyl
Permanent marker
Water base markers
Copies of the recording sheets (seep. 28)
Copy of game board (seep. 27)
Glue stick
Laminating film
Pencil

PROCEDURE:
Copy the game board and color with the water base
markers.
Mount on the file folder and laminate for
durability.
Cut out l" circles from the clear plastic vinyl
and carefully trace the letters "b" and "d" from the game
board.
If desired, you make make the vertical aspect of the
letters in blue, and the distinguishing feature or partial
circle in red.
Store the vinyl circles in sandwich sized
lock top plastic bags.
Make copies of the matching recording
sheets to be stored in the container with the game and
directions.
DIRECTIONS:
(2-4 players, depending upon how many game
boards and pieces you make)
The student lays out the game
board and places the correct plastic overlay pieces on top of
the letters on the game board.
When finished, the student
will share the completed work and pronounce the letters to a
friend.
Using a pencil, the student will then write the
letters on the recording sheet and turn it in to the teacher
when completed.
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Drop and Match
OBJECTIVE: The student, spilling the letter cubes out of a
cup, will match, say the name, and write the letters of the
alphabet.
MATERIALS NEEDED:

Three or four l" wooden cubes
Permanent marker
Tagboard strips 3" x 6"
Laminating film
Washable markers
Cup
Tissues

PROCEDURE:
Using a permanent marker, write six different
letters, one on each side of the wooden cubes. Make stimulus
cards by writing the same word on four tagboard cards
creating a set.
Make as many sets as desired for practice.
Laminate the cards.
Have tissues available to clean the
stimulus cards.
DIRECTIONS:
Each player has a stimulus card and a marker for
writing.
Taking turns the players spill the letter cubes out
of the cup.
If any of the letters on the cubes are on the
players stimulus card the player must call out the letter
name and trace the letter on the stimulus card using the
washable marker.
Play continues until someone has all the
letters on the stimulus card traced. The players wipe off
their cards, choose different stimulus cards, and resume
play.
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"Dino" Letters
OBJECTIVE:
The student will identify the upper case letters
and place the matching letter on their individual alphabet
card.
MATERIALS NEEDED:

Game board patter (p. 31)
Player alphabet cards (seep. 32)
Glue stick
Plastic upper case letters of the alphabet
or letters printed on l" x 1 1/2" pieces
of tagboard
File folder
Felt markers
Scissors
Die
Game markers

PROCEDURE: Copy the game board and the player alphabet cards
(see Appendix A).
Trim and mount the game board on a file
folder and the player alphabet cards on tagboard 5" x 11".
Color if desired and laminate for durability.
Keep together
in a one gallon zip lock plastic bag with game directions,
die, and plastic letters.
DIRECTIONS:
(2-4 players)
Place the plastic letters beside
the gameboard and refer to them as the letter bank.
Each
child has a player alphabet card to place in front of him.
Children place their game markers in the beginning square on
the gameboard.
Rotating in a clockwise direction, each
player rolls the die and the person getting the highest
number begins the game.
The players move their markers the
number of spaces indicated on the die.
As the players land
on a square they read the letter on the gameboard and find
the matching plastic letter from the letter bank.
The
plastic letter is then placed on the individual game card in
front of the child completing the turn.
The game is ended
when a player reaches the finish line.
The children may
count to see how many letters they gathered along the way
through the game.
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Alphabet Stamps
OBJECTIVE: The students, using alphabet rubber stamps, will
stamp the upper case letters of the alphabet and stamp the
corresponding lower case letter form directly below them.
MATERIALS NEEDED:

One set of upper case alphabet rubber
stamps
One set of lower case alphabet rubber
stamps
Ink pad
Newsprint paper strips 3" x 18"

PROCEDURE: Cut pieces of the newsprint into the 3" x 18"
strips and place the container with the rubber stamps and ink
pads.
The directions for use will be included in a plastic
lock top bag. The teacher could place only the letters
presented in the activity container and add letters as more
are introduced.
DIRECTIONS:
(2-4 students) The students will first stamp
the upper case letters at the top of the paper strip. The
student will then find and stamp the lower case letter below
its match.
Students should pronounce the letters on the
strip to a friend before submitting it to the teacher.
Clay Letters
OBJECTIVE: The student, using clay, will form a letter match
to its letter stimulus.
MATERIALS NEEDED:

Clay (seep. 34)
Strips of tagboard 4" x 18"
Laminating film (if desired)
Permanent marker

PROCEDURE: Cut the tagboard strips and write on them, using
the marker, the desired letters of the alphabet.
The strips
could be laminated in order to extend their use.
Using the
recipe, make the clay and store in plastic lock top bags.
DIRECTIONS:
Using the clay, the students will form the
letters seen on the stimulus card.
Once the letters are
completed, the student should share them with a friend and
orally read the letters formed.
EXTENSION: The upper case stimulus are supplied and the
student must form the letter case match out of clay. The
student must form the letters without any stimulus.
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PLAY DOUGH
3 Tablespoons cooking oil
2 cups water and desired food coloring
Boil together and add:
1 1/2 cups sifted flour
1 teaspoon alum
1/2 cup salt
Mix thoroughly and knead until smooth.
plastic bags.

Store in lock top
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Alphabet Match
OBJECTIVE:
form.

The student will match the letter to its like

MATERIALS NEEDED:

Rectangular piece of tagboard 10 1/2 " x
12" for game board
Twenty-six l" squares of tagboard
Envelopes for storing the tagboard squares
Permanent marker

PROCEDURE:
Rule the large tagboard into 1 1/2" squares.
Write the upper case letters (in alphabetical order) on the
top row of squares and leave the next row of squares blank.
Repeat the pattern by writing letters on the third row and
leaving the fourth row blank, continue until all 26 letters
of the alphabet are written. Write the same letters on the
twenty-six l" squares of tagboard making a letter set. In
making a board for the lower case letters, write the letters
on the board in random order using each letter only once.
DIRECTIONS:
(One board and letter set for each player) The
children match the small letter squares to the appropriate
letter on the board.
Place the letter squares under the
correct match in the blank square provided.
State the letter
name while matching them (see Figure 4).
Figure 4
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EXTENSION: The children could match the lower case squares
to the upper case letter board.
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Alphabet Concentration
OBJECTIVE:
The student will match the letters of the
alphabet to their like form.
MATERIALS NEEDED:

Tagboard cut into 2" x 4" rectangles or
blank commercial game cards
Permanent marker
Laminating film (if desired)

PROCEDURE:
Using a permanent marker, write the upper case
letters of the alphabet on two sets of cards so there will be
two sets of matching cards.
Use the same procedure writing
the lower case letters to complete two more sets of cards.
For easy identification the upper and lower case ets could be
made on different colored cards.
To begin the game the
teacher should only put out the cards of the letters
previously introduced.
Letters may be add~d as they are
introduced.
DIRECTIONS:
(2-4 players)
Mix up or shuffle the cards and
place them face down on a flat surface.
Each child takes a
turn flipping up two cards in order to make a match.
The
player must say the letter name while turning over the cards.
If a match is not achieved then the two cards are placed back
into the face down position.
If a match is achieved, the
child may keep the two cards, but the turn still proceeds to
the next player.
Play is ended when all the cards are
matched.
EXTENSION:
The sets of cards may be intermixed so the upper
and lower case letters must be matched to each other.
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Alphabet Puzzles
OBJECTIVE: The student will match the lower case letter to
its corresponding upper case form.
MATERIALS NEEDED:

Black line masters (see pp. 37-45)
Twenty-six rectangles of tagboard, 4" x 6"
Felt marking pens
Glue stick
laminating film

PROCEDURE: Copy all the black line masters for Alphabet
Puzzles.
Color the illustrations using the marking pens if
desired.
Cut out the tagboard rectangles and then cut out
the puzzle pieces on the solid lines.
Using the glue stick,
mount the puzzle pieces on the tagboard rectangles and
laminate them. After trimming the laminating film from the
puzzle pieces, separate the top of each puzzle piece from the
bottom by cutting on the dotted lines.
DIRECTIONS:
(2-4 players) Spread out the puzzle pieces on
the floor.
The children, taking turns, will match the top
puzzle piece (the upper case letter form) to the correct
bottom puzzle piece (the lower case letter form).
The
children need to state the name of the letter and picture
while putting the pieces together.
EXTENSION: The children could make up and state a sentence
using the name of the picture on their puzzle card.
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GUIDED PRACTICE ACTIVITIES
FOR THE HIGHLY CONFUSABLE LETTERS
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Gelatin Draw
OBJECTIVE: Using the index finger, the student will draw the
assigned letters of the alphabet in a container of dry
gelatin. The student will also state the letter name.
MATERIALS NEEDED:

Packages of dry gelatin
Metal or plastic tray
Blank game cards
Permanent marker

PROCEDURE: Using the permanent marker, make stimulus cards
by writing one highly confusable letter on each card. Write
the child's name on a package of gelatin.
DIRECTIONS:
(1 student and 1 teacher, parent, or aid)
enough dry gelatin to cover the bottom of a tray.
Show
child the stimulus card and ask them to draw the letter
the non-dominant hand, in the dry gelatin. Ask them to
the letter name.
Upon completion of the task, ask the
student to repeat the procedure using the dominant hand.
Reinforce the child for their efforts.

Pour
the
using
state

EXTENSION: The stimulus card may be shown to the student and
then removed while they draw the letter in the dry gelatin.
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Letter Sort
OBJECTIVE:
The student will sort the letters of the alphabet
into the correct letter tub.
MATERIALS NEEDED:

Four containers ~.g., plastic margarine
tubs
Twenty blank game cards
Paper clips
Permanent marker

PROCEDURE:
Make four stimulus cards e.g., "b", "d", "p", "q"
on game cards.
Clip one card on each of the four containers.
Using the remaining 16 cards write four of each of the
stimulus letters using the permanent marker.
DIRECTIONS:
(1 student and 1 teacher, parent, or aid)
Mix
up the 16 letter cards.
The student will place the letter
cards into the correct container while stating the letter
name.
Trace the Letters
OBJECTIVE:
The student, using the non-dominant hand in
succession, will trace the letters on the stimulus card while
stating the letter name.
MATERIALS NEEDED:

Vinyl stick-on letters
Tagboard strips 4" x 18"

PROCEDURE:
Place the stick-on letters on the tagboard strip
in the following order:
Mm Ss Ff Bb Tt Cc Aa Rr Ll Pp Oo Dd
Gg Nn Ww Ii Hh Jj Kk Vv Ee Uu Yy Qq Zz Xx.
DIRECTIONS:
(1 student and 1 teacher, parent, or aid)
The
student will trace the letter using the non-dominant hand
while stating the letter name.
Upon completing the letter
strips, the child will continue the activity using the
dominant hand.
Reinforcement will be given by the activity
administrator.
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Letter Practice
OBJECTIVE:
The student will recognize and state the
differences between the letters presented on the stimulus
card.
MATERIALS NEEDED:

Tagboard strips 4" x 20"
Permanent marker
Ruler

PROCEDURE:
Osing the permanent marker, draw lines dividing
the tagboard into 5 equal sections 5" wide.
Write the lower
case form of one letter 4 times and write its visually
similar letter form 1 time, e.g., bbbbd, pqppp, nnunn, dddbd,
qqqqp, uunuu.
DIRECTIONS:
(1 student and 1 teacher, parent, or aid)
The
activity director states, "I have some cards with letters on
them.
On each card the letters will be the same except one.
I would like you to try to find the one that is different and
tell me why it is different."
EXTENSION: The child may trace the shapes of the letters
using their index finger while stating what letter they are
tracing.

51

Superimposition
OBJECTIVE: The student, using an overlay technique, will
verbally identify the differences between the highly
confusable letters "b-d", "p-q", and "n-u".
MATERIALS NEEDED:

PROCEDURE:

Tagboard 12" x 18"
Six pieces tagboard 2" x 3 1/2"
Six pieces clear vinyl plastic or acetate
Vinyl tape l" wide
Permanent markers

Rule the 12" x 18" tagboard (see Figure 5).

Figure 5

*~·

~,~··

1---------i

I.,

Fold along the horizontal lines and staple the l" flap to the
4 1/2" back side to create a triangular standing game board.
(See Figure 6).
Figure 6

Using the permanent marker, write the letters "b-d", "p-q",
and "n-u" spacing them 2" apart on the gameboard. Next,
using the vinyl tape, attach a piece of vinyl or acetate to
each piece of 2" x 3 1/2" piece of tagboard to form a
see-through answer card. Completing one card at a time,
place a card over one of the letters on the gameboard so that
the plastic is on top of the letter and the tagboard is
hanging over the back of the board. Using the permanent
marker carefully, trace the letters onto the plastic.
Complete all the playing cards in the same manner.
(See
Figure 7) •
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Figure 7

DIRECTIONS:
(1 student and teacher, parent, or aid)
The
student picks up a card and tries to match it with the
correct letter on the gameboard. When the student feels
there is a match, he hangs the game card over the letter with
the vinyl portion on top of the letter on the gameboard. The
student will then state if the match is correct or incorrect
and why.
The student will also verbally identify the letter
name. The administrator of this activity must provide
positive reinforcement to the child for the attempts made and
allow the child time to determine the distinguishing features
of the letters. This is a time for discovery and language
use should be encouraged.
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CHAPTER V
Summary, Conclusions, and Recommendations

Summary
The purpose of this project was to compile and design
letter identification activities for first grade pupils.
Included was a review of literature which focused on the
importance of letter identification to beginning reading
achievement, the acquisition of print awareness, and methods
used to facilitate letter identification.

Project activities

were constructed based on information obtained from the
literature review and were selected on the research support.
Activities included stated objectives, materials needed,
construction procedures, and directions for student use.

The

project was broken down into whole group introduction, guided
practice, and small group use.

Conclusions
From the literature review it was concluded that:
letter name knowledge is important to beginning reading
achievement and print awareness is acquired through a
multi-facted approach and not through any one set of skills.
Identification difficulty of the highly confusable letters
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"b-d", "p-q", and "n-u" can be decreased with proper
introductory instruction and given ample discovery time for
the students.

Recommendations
It is recommended that:
1.

The project be used in conjunction with the present

reading instruction and should not be considered the main
focus of beginning reading instruction.

This project only

covers one area of beginning reading and to consider letter
identification as the only skill necessary for beginning
reading achievement would be narrow minded and biased.
2.

A study is needed to fully undersand the importance

of an integrated reading program.

This project is addressing

only letter-name knowledge as a needed requisite to beginning
reading.
3.

A study be conducted to determine the effectiveness

of the activities in promoting letter naming learning.
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